Independent Auditor’s Report
To the readers of
Tāmaki School’s
Financial statements
For the year ended 31 December 2020
The Auditor-General is the auditor of Tāmaki School (the School). The Auditor-General has appointed me,
Jason Stinchcombe, using the staff and resources of RSM Hayes Audit, to carry out the audit of the financial
statements of the School on his behalf.

Opinion
We have audited the financial statements of the School on pages 2 to 18, that comprise the statement of
financial position as at 31 December 2020, the statement of comprehensive revenue and expense, statement of
changes in net assets/equity and statement of cash flows for the year ended on that date, and the notes to the
financial statements that include accounting policies and other explanatory information.
In our opinion the financial statements of the School:
▪

▪

present fairly, in all material respects:
-

its financial position as at 31 December 2020; and

-

its financial performance and cash flows for the year then ended; and

comply with generally accepted accounting practice in New Zealand in accordance with Public
Sector Public Benefit Entity (PBE) Standards Reduced Disclosure Regime.

Our audit was completed on 2 June 2021. This is the date at which our opinion is expressed.
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board and our
responsibilities relating to the financial statements, we comment on other information, and we explain our
independence.

Basis of opinion
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the
Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the
New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further
described in the Responsibilities of the auditor section of our report.
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our
opinion.

Responsibilities of the Board for the financial statements
The Board is responsible on behalf of the School for preparing financial statements that are fairly presented and
that comply with generally accepted accounting practice in New Zealand. The Board of Trustees is responsible
for such internal control as it determines is necessary to enable it to prepare financial statements that are free
from material misstatement, whether due to fraud or error.
In preparing the financial statements, the Board is responsible on behalf of the School for assessing the
School’s ability to continue as a going concern. The Board is also responsible for disclosing, as applicable,
matters related to going concern and using the going concern basis of accounting, unless there is an intention to
close or merge the School, or there is no realistic alternative but to do so.
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, arise from
section 87 of the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements
Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are free
from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes our
opinion.
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in
accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when it
exists. Misstatements are differences or omissions of amounts or disclosures, and can arise from fraud or error.
Misstatements are considered material if, individually or in the aggregate, they could reasonably be expected to
influence the decisions of readers taken on the basis of these financial statements.
For the budget information reported in the financial statements, our procedures were limited to checking that the
information agreed to the School’s approved budget.
We did not evaluate the security and controls over the electronic publication of the financial statements.
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional
judgement and maintain professional scepticism throughout the audit. Also:
▪

We identify and assess the risks of material misstatement of the financial statements, whether due to
fraud or error, design and perform audit procedures responsive to those risks, and obtain audit evidence
that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting a material
misstatement resulting from fraud is higher than for one resulting from error, as fraud may involve
collusion, forgery, intentional omissions, misrepresentations, or the override of internal control.

▪

We obtain an understanding of internal control relevant to the audit in order to design audit procedures
that are appropriate in the circumstances, but not for the purpose of expressing an opinion on the
effectiveness of the School’s internal control.

▪

We evaluate the appropriateness of accounting policies used and the reasonableness of accounting
estimates and related disclosures made by the Board.

▪

We conclude on the appropriateness of the use of the going concern basis of accounting by the Board
and, based on the audit evidence obtained, whether a material uncertainty exists related to events or
conditions that may cast significant doubt on the School’s ability to continue as a going concern. If we
conclude that a material uncertainty exists, we are required to draw attention in our auditor’s report to
the related disclosures in the financial statements or, if such disclosures are inadequate, to modify our
opinion. Our conclusions are based on the audit evidence obtained up to the date of our auditor’s
report. However, future events or conditions may cause the School to cease to continue as a going
concern.

▪

We evaluate the overall presentation, structure and content of the financial statements, including the
disclosures, and whether the financial statements represent the underlying transactions and events in a
manner that achieves fair presentation.

▪

We assess the risk of material misstatement arising from the Novopay payroll system, which may still
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising from
the system that, in our judgement, would likely influence readers’ overall understanding of the financial
statements.

We communicate with the Board regarding, among other matters, the planned scope and timing of the audit and
significant audit findings, including any significant deficiencies in internal control that we identify during our audit.
Our responsibilities arise from the Public Audit Act 2001.

Other information
The Board of Trustees is responsible for the other information. The other information includes the statement of
responsibility, board member list, analysis of variance and kiwisport report but does not include the financial
statements, and our auditor’s report thereon.
Our opinion on the financial statements does not cover the other information and we do not express any form of
audit opinion or assurance conclusion thereon.
In connection with our audit of the financial statements, our responsibility is to read the other information. In
doing so, we consider whether the other information is materially inconsistent with the financial statements or
our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our work, we
conclude that there is a material misstatement of this other information, we are required to report that fact. We
have nothing to report in this regard.

Independence
We are independent of the School in accordance with the independence requirements of the Auditor-General’s
Auditing Standards, which incorporate the independence requirements of Professional and Ethical Standard 1:
International Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and Assurance
Standards Board.
Other than the audit, we have no relationship with or interests in Tāmaki School.

Jason Stinchcombe
RSM Hayes Audit
On behalf of the Auditor-General
Auckland, New Zealand

2020 Analysis of Variance
Written by 2020 Relieving Principal Colin Dale

Unprecedented Year:
2020 was a most unusual year. For Tamaki Primary, not only was the covid virus a major challenge
but the leadership team at this school was decimated.
Covid: The ‘days at school’ were decreased as a result of a national lockdown reducing face to face
learning time significantly. Two lockdowns were experienced. Tamaki Primary was affected by the
fact that a significant number of families in spite of being given devices chose not to participate
regularly in the learning that was provided by the staff.
Leadership: Whaia Rhonda Kelly, the principal of the school, became seriously ill and was advised to
take leave resulting in medical retirement from term 4. Lou Reddy was appointed ‘Acting Principal’
from March but accept an appointment as principal of Wesley Primary from July. Archana Sharma,
who was the Acting Deputy Principal, from March was then appointed permanent Deputy Principal
from July. The Board of Trustees invited Colin Dale, a retired principal, to be Relieving Principal, from
July until the end of year.
In October the Board of Trustees appointed Dr Deanna Johnston as the new Principal of Tamaki
Primary from January 2021.
Staffing:
Tamaki Primary enjoyed very stable staffing during 2020. At the beginning of the year Alicia
Langston, Gabrielle Shin, and Punehu Wilson were appointed to positions and from the end of
March Emmy Grady joined the staff to cover the leadership staff moving to replace staff in that
team.
A number of teacher aides were contracted to work with children who, as a result of the effect of
covid impacting on children, each for varying times.
Interventions:
The relieving principal has appointed a number of staff to help facilitate the management of the
social and academic effects of the covid pandemic on the community, the school and on individuals.
The teaching of te reo became an intention as well as teaching accelerated programmes, especially
in reading, to help the lack of progress some children made because of their lack of or spasmodic
attendance.
Strategic Goals – 2020
1

2

To increase the average attendance rate across the school from 84% to 90%
This was not achieved. Covid 19 challenged attendance after lockdown and impacted
hugely on the attendance of our tamariki at school as school was closed for considerable
lengths of time.
To continue to develop and nurture student development and whanau – school
engagement.
This was achieved but not in the way that was planned. The communication with homes
through ‘zoom’ and the development of the Maori whanau has made a difference to
whanau engagement and to some families through on-line learning. Every family were
given a device and had the opportunity to connect with the school and their teacher
1

3

throughout lockdown. We are starting a Tongan Bi-Lingual class next year to increase the
whanau commitment to the learning of our tamariki.
To further develop and embed the use of student and learner voice.
Considerable progress was made on this strategic target. Every year eight student was
given a leadership position after the second lockdown and some year seven students
retained their monitor positions. The next step is to create more time for the leadership
voice to be heard at meetings. Learners have begun to understand their expectations and
learning progressions – this is at early stages of development. Our Maori whanau has
developed strategic points of progress this year.

Achievement Targets – 2020
Achievement targets for 2020 are derived from the needs of our own school and informed by the
targets identified within our Kāhui Ako– Manaiakalani.
CoL Achievement Targets
1. Raise Māori student achievement through the development of cultural visibility and
responsive practices across the pathway as measured against National Standards and agreed
targets for reading Years 1-10 and NCEA years 11-13
This has been achieved. The development of the kapahaka group to be one of regional
significance is a cause for celebration. The responsive practices continue to develop
complementing our mainstream development of tikanga Maori. The use of karakia, waiata,
and advanced tikanga in all classrooms along with the use of everyday basic Maori from
many of our staff enhances this aspiration.
2. Lift the achievement for boys’ writing Years 1-10
This has not been achieved. As a school we felt that home teaching and learning would be
easier based on reading and so this goal was suspended due to covid.
3. Increase the achievement of Years 7-10 learners in reading, writing and maths, as measured
against National Standards and agreed targets.
Refer to Tamaki School Achievements
4. Improve the achievement of students with additional needs in the learning areas of
English/key competency using language symbols and texts.
Due to covid 19 this goal has been difficult to intentionally implement and evaluate.
Tāmaki Primary School Achievement Targets
Māori & Pasifika Below Expectation for Reading
Target 1. Increase the number of Māori students in Year 6 2020 working at Level 3 of the NZC from
30% - to 75% by the end of this year.
Target 2. Increase the number of Pasifika students in Year 6 2020 working at Level 3 of the NZC from
28% to 75%
We will do this by:
All teachers with Year 6 students adding this target into their Teacher Appraisal Goals – through
Team Inquiry Goal Setting - Year 5 students as a special focus for accelerating shifts.
2

All teachers reviewing the use of our Digital “Learn, Create, Share” Cycle in all classrooms, and
provide SLT observations, coaching and modelling on the effective use of this cycle online as we
schools will be closed due to the COVID19 - closures.
SMT participating in the Manaiakalani Cluster activities with Auckland University Researchers
strengthening our administering and analysis of the E-AsTTle Writing tool
SMT participating in the Manaiakalani Cluster Moderation of Writing across the Kahui Ako.
Strengthening classroom learning and teaching of Writing through active and responsive
participation in the coaching model and identified actions and strategies that make shifts and
accelerate learning
Developing an “Ako” focussed guidance and coaching programme for teaching staff within small
teaching teams
Participating in Kahui Ako Professional Learning focussing on Oral Language.
Creating and implementing a culturally responsive, intensive oral language acquisition programme
across the Junior School that is responsive to the move from classroom based practice to remote
digital based teaching and learning.
Participate in the ENGAGE Programme to develop students’ self-regulation skills (emotional,
behavioural and cognitive skills).
Support students with extension literacy programmes including STEPS to literacy, Quick60 and
Fitzroy for learners identified by SENCO
Many aspects of how we planned to meet our targets were compromised by the covid 19
pandemic. We found that we needed to change our plans to meet the needs of our community.
Aspects of the above criteria and methodology have been successful but the lack of consistency
due to so many days of trauma has seriously impacted on any credible focused results.
Māori Students Below Expectation for Mathematics
Target 3. Increase the number of Māori students in Year 5 2020, who are achieving at Level Two of the
NZC for Mathematics from 9 students in 2019 (as Year 4s) to 10 students (as Year 5s in 2020).
At the end of 2019 the was a strong achievement of 91 percent of Year 4 Maori students who
attained at beginning Level 2 of the NZC for mathematics (10 total students).
That is an increase of 56% and meets the target set at the start of the 2019. Keeping in mind that the
target was for 9 students (as Year 4s in 2019) who are Maori to achieve at Beginning level 2 so we
have achieved this target. One of the main reasons for this shift is the focus on DMIC with teacher
PLD and the need for new teachers to quickly be trained in this PLD.
We will do this by:
Continue provision of DMIC in the classroom as the data shows that Maths is showing accelerated
progress as well as the same students (cohort) will be year 6 this year and in their 3rd year of DMIC
implementation and support students regularly with the teaching of numeracy skills.
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New staff will be attending Workshop 1 and 2 as we are currently into our third year of implemented
with our PLD contract with Massey university
Review assessment strategies and next steps within e-asttle software
Apply the learning from PLD facilitators like Matua Bruce who is working with the Bilingual unit to
incorporate strategies used in the Maori Curriculum and together we will be reviewing the
assessment techniques used within DMIC. The Te Puna Wairua team leader and middle school
syndicate leader has been working with Te Iwi Ngaro as part of the change team to create a better
framework of assessments for the unit.
In association with Massey University designing formative assessments that measure the
effectiveness of the DMIC programme
Sharing of internal expertise at staff meetings – strategies/tasks such as SPRING into Maths.
This development contract has continued, and the pedagogy observed in classrooms has reflected
the tools needed for students to raise their achievement. The observations in Te Puna Wairua are
very positive reflecting a developmental based problem-solving strategy focused mathematics
programme. The contract with DIMIC has been exemplary.
Annual Improvement Plan 2020
Due to Covid 19 and the change in leadership this plan was abandoned so will not be assessed or
evaluated.
Goal 1
Student
Learning

Target

Action Required

Personnel

Budget

1a.
To develop the
expectation
that our school
will have high
quality teaching
and learning
programmes in
every class on a
daily basis

Teaching and
learning
programmes
reflect a high
quality
delivery of the
curriculum in
a consistent
manner each
and every
day.

Align school wide
planning,
assessment, Teacher
Inquiry as Appraisal
and reporting to
provide evidence of
quality teaching and
learning
programmes
through shifts and
acceleration in
student
achievement.

BOT

Teacher
Appraisal
& Prof Dev

A consistency
of pedagogy is
evident across
all classes

All members of
teaching staff to
take an active part in
PLD to improve their
practice – DMIC &
Incredible Years
Training, ENGAGE,
Intensive oral
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SLT
Classroom
Teachers
Parents

Progress
to Date

language acquisition
programme, PELP.
1b.
To develop and
implement
systems of
moderation
for OTJs
in Reading,
Maths

Teachers will
be effective
and confident
in the use of
OTJs in
planning and
reporting.
Teachers will
be able to
identify the
SPECIFIC
learning needs
for special
needs
students.
There will be
consistency of
OTJ use across
the school and
the Kāhui Ako.

Provide for indepth
data discussions that
allow for
professional
dialogue in all areas
of the curriculum.

1c.
To use robust
achievement
data &
information to
make informed
decisions about
children’s
learning

Assessment
for learning &
summative
data is highly
visible and
informs next
steps planning
for teachers &
students.

Student
achievement data
will be visible to
students and
whanau

Individual
students’
needs catered
for.

1d.
To report to
whanau, the
progress and
achievement of
their children.

The school
assessment &
reporting
cycles are
aligned with
the 3-way
Goal setting
conferences &

SLT

Prof
Devt

Classroom
Teachers

As needs
arise

CoL Team

Schedule meetings
for data discussions
to analyse students’
specific learning
needs and develop
OTJ consistency
across the school &
Manaiakalani

SLT

N/A

Classroom
Teachers

Teachers will use
focused feedback
and feed forward
discussions to
improve student
learning levels.
Team Meeting
discussions will focus
on improved
practice, student
achievement and
acceleration of
progress.
Continue to consult
& improve the
reporting to parents
process.
Consultation
(BOT/Community)
regarding our
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BOT
Community
SMT

Community
Engagement

written
reporting to
parents.
Parents have
real clarity
around their
children’s
achievement
& learning
goals.

1e.
To research and
plan
collaboratively
with MOE,
teachers and
whanau for a
Reo Rua
classroom at
Tāmaki in 2020.

To have an
agreed outline
and plan for a
sustainable
Tāmaki Reo
Rua.

written reporting
format in view of the
changes to reporting
requirements.

Develop a Tāmaki
Curriculum.

Principal
& Kaiako

Identification of
pedagogy.
Identify and develop
a language
acquisition
framework for
Tāmaki
Set up and develop a
“guiding
coalition/change
team)

Change
Team

MOE
&
School

Principal &
Kaiako
MOE/SAF

Access support
around assessment
and planning
Create a strategic
plan that includes
financials

Goal 2
Attendance

Target

Action Required

Personnel

Budget

2a.
To develop
strategies to remove

Increase
attendance rates
across the school
to 90% plus –

Home School
Partnership –
Share
attendance data.

BOT

HSP
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SLT

Progress to
Date
Plan has
been
developed
LINK

barriers to regular
school attendance.
•

•

Average
attendance
rate across the
school is at
88%.
Mondays and
Fridays are the
most
significant
days for
absence.

with a special
focus on
Mondays and
Fridays.

Attendance
rewards and
recognition.
The school has
developed an
effective
relationship with
ACES - truancy.
Teachers and
office staff make
contact with
parents
regarding
attendance
concerns.
Individual
teachers have
set classroom
goals for
attendance.
A whole school
reward system
has been put in
place for high
attending
classrooms.
Attendance is
closely
monitored and
reported to the
BOT.

Annual Improvement Plan 2021

7

Classroom
Teachers
Parents

